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The article examines the educational potential of agritourism and its role in human capital
development. It is demonstrated that agritourism enterprises can serve not only as places
for educational and practical interaction with the rural environment but also as learning
environments where practical skills are developed, hands-on experience is gained, and essential
competencies are acquired. The study summarizes theoretical approaches to educationally
oriented agritourism and analyzes international experience in using agritourism enterprises as
educational and practice-based learning environments. A model of educational agritourism as a
tool for human capital development is proposed, identifying the key stakeholders involved in its
implementation, sources of financial support, and approaches to evaluating its effectiveness. It is
substantiated that the implementation of educational and experiential programs in agritourism
contributes to human capital development, expands the functional capacity of agritourism
enterprises, and supports the sustainable development of rural areas.
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Y emammi 0ocnidoiceno ocgimmi modcausocmi acpomypusmy ma io2o poisv y QopmysanHi
JHOOCLKO20 KANIMAny 8 yMO8ax CyYaCHUX COYIANbHO-eKOHOMIMHUX mpaHcgopmayiti 6 Yrpaini.
AxmyanvHicms 00CTIOANCEHHSA 3yMOBIEHA NOMPeDOIO PO3GUMKY TI0OCHKO20 KANIMAny ma nocu-
JIeHH51 POl NPAKMUKO-OPIEHMOBAHUX OCBIMHIX Cepedosully 8 YMOBAX CYUACHUX CYCNITbHUX 3MIH.
Memoto OocniodxcenHs € meopemuyne OOIPYHMYBAHHA PONL ASPOMYDUCTIUYHUX NIONPUEMCINE
SAK 0CBIMHBLO20 cepedosuna (opMy8aHHs T0OCLKOZ0 KANIMAy, wo NOEOHYE NiZHABANbHY Oi-
SANbHICMb, NPAKMUYHE HABYAHHA Ma HaOymms npogecitinoeo 0ocsidy. ¥ pobomi y3azanbHeHO
meopemuuni nioxo0u 00 MPAKMYBAHHA AZPOMYPUIMY AK QOpMU NPAKMUKO-OPIEHMOBAHO20
HABYAHHSA, WO OA3YEMbCS HA NPUHYUNT HABUAHHA Yepe3 00c6i0 (experiential learning). Oxpemy
y6a2y NpudileHO MINCHAPOOHOMY 00C6I0Y, 30Kkpema npakmuxam Kpain €eponeticokoco Coio3y,
0e azpomypucmudni niOnPUEMCmMea akmueHo UKOPUCTOBYIOMbCSA K OCGIMHI MAUOAHUUKY O
wiKonapie, cmyoenmig i dopocaux. Ilokazano, wo ¢ makux MoOeusix azpomypusm inmezpycmo-
¢ 8 cucmemy He@opmanbHoi ma inghopmanvhoi oceimu, 3abe3neuyiouu NPaKmuyHe HaAGYaHHs.
ma opmysanus npogecitinux komnemenmuocmeti. Memooonoziuny ocHog8y 00CHONCeHH Cma-
HOGIAIMYb NONOJICEHHS MeOpii NI00CLKO20 Kanimarny, KOHYenyii cmanozo po3eumxy ma nioxooy
experiential learning. Buxopucmano memoou cucmemHo2o amanizy, y3a2anbHeHHsi HAYKOGUX
odicepen, NOPIGHAHHA MA CMPYKMYPHO20 ananizy. Y pezynomami 00CHiONHCeHHA 8CMAHOBIEHO,
WO azpomypucmuyni NIONPUEMCIMEA MONCYMb GUCIMYNAMU K OCGIMHI NPOCMOPU, O€ YYACHUKU
OMPUMYIONTL MONCIUBICMb 0E3N0CePeOHbOl 83AEMOOIL 3 PeaNbHUMU BUPOOHUYUMU NPOYecami,
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gopmyroms npakmuyHi HasuuKu, npoghecilinuii 00csio i coyianvHi Komnemenmuocmi. 3anpo-
NOHOBAHO MOOeNb DYHKYIOHYBAHHS OCGIMHBO2O ACPOMYPUIMY K IHCIPYMEHMY PO3GUIKY JI00-
cvko2o kanimany. OKpecieHo OCHOBHUX VUACHUKIG cucmeMu, MOJCIUGL 0xcepend Qinancysan-
HA ma nioxoou 00 oyiHiosanus ii egpexmusnocmi. Takooc po3enaHymo nioxoou 00 OYiHIOBAHHS
eghexmueHoOCmi 0Cc8imubO-0PIEHMOBAHO20 ASPOMYPUSMY, AKI 8DAX0GYIOMb He Julie eKOHOMIUHI
NOKA3HUKU OisibHOCMI, a U pigeHb chopMOBAHOCMI KOMNEmMeHmMHOCmel, COYidNbHi eghexmu
ma 6naue Ha po36UMoK CilbCokux mepumopi. OOIPYHMOosano, wo iHmeepayis 0C8imHbOi ma
NPAKMUYHOI CKIA00BUX 8 A2POMYPUIMI CNPUAE POPMYBAHHIO TIOOCHKO20 KANIMATLY, POSUUPEHHIO
MOodCIUBOCMeEN azpomypUCMudHUX NIONPUEMCME, SHUHCEHHIO Ce30HHOCMI IXHbOI isIbHOCMI ma
RIOGUWYEHHIO KOHKYPEHMOCTIPOMONCHOCTII.

Knrouosi cnosa: ocsimuiii acpomypusm, 100CbKUL KANIM A, a2pomypucmuyHi niOnpuemMcmad,
npakmuyHe Ha8UaHHs, CilbCbKi Mepumopii, cmanuti po3gumox.

Problem statement. The current development of agritourism in Ukraine is taking place
under conditions of significant socio-economic transformations caused by the war, the need
for rural recovery, labour market transformation, and the increasing importance of human
capital [2; 16; 18]. Under these circumstances, approaches to understanding the functions of
agritourism are evolving. Alongside its traditional role as a form of tourism associated with
recreation in rural areas, familiarization with rural lifestyles, and participation in farming
activities, agritourism is increasingly viewed as an environment for acquiring knowledge,
gaining practical experience, and developing competencies [3; 6; 9].

A distinctive feature of agritourism is that visitors not only become acquainted with
rural life but also participate directly in a wide range of activities. These may include caring
for plants and animals, taking part in seasonal agricultural work, attending workshops,
tasting local products, and learning about production technologies and the traditions of rural
communities. Such experiential engagement enables participants to acquire new knowledge
and practical skills through direct experience [6; 8].

Practice-based learning is becoming increasingly important in contemporary education.
Educational institutions at all levels seek to integrate theoretical instruction with the real
conditions of future professional and social activities. At the same time, employers require
specialists who not only possess theoretical knowledge but are also capable of applying it in
practice, working effectively in teams, adapting quickly to changing conditions, and making
informed decisions [4; 15; 16]. In addition, there is growing demand among children, young
people, adults, and corporate groups for educational and hands-on interaction with rural
environments. Consequently, increasing attention is being paid to formats that combine
learning, practical activities, and direct engagement with the agricultural environment [7; 9].

In this context, agritourism offers new opportunities for education. Agritourism enterprises
can serve not only as recreational destinations but also as venues for educational excursions,
internships, workshops, career guidance activities, and other forms of practice-based
learning. Such an approach contributes to the development of professional competencies,
practical skills, a better understanding of future career opportunities, and the promotion of
agricultural specializations [7; 9; 15].

Despite this, most existing studies examine agritourism primarily as a direction of
tourism development, entrepreneurship, or rural development [9; 10; 13; 18]. Its educational
potential and its capacity to contribute to human capital development remain insufficiently
explored. Moreover, there is still no comprehensive approach to understanding educational
agritourism as a tool that integrates learning, practical experience, and professional
competency development. This determines the need to investigate educational agritourism
as a contemporary tool for human capital development in Ukraine.

Analysis of recent research and publications. The development of agritourism has been
widely addressed in the works of both Ukrainian and international scholars. Existing studies
primarily focus on its role in the diversification of agricultural activities, rural development,
support for local entreprencurship, and the promotion of sustainable development [6; 11;
13; 18].
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In most studies, agritourism is considered a multifunctional activity that integrates
tourism, economic, social, cultural, and educational components. In particular, B. Lane
defines agritourism as a form of rural tourism integrated into the local economy and territorial
development [9], while C. Barbieri emphasizes its close connection with farm operations,
which creates opportunities for visitors to become acquainted with rural lifestyles, local
traditions, and agricultural activities [5].

A separate area of contemporary research focuses on the educational potential of
agritourism. Its theoretical foundation is the concept of experiential learning, according to
which knowledge is acquired most effectively through direct experience, practical activities,
and reflection on the outcomes of that experience [8]. Within this framework, agritourism
enterprises are regarded as learning environments that facilitate educational activities, the
development of practical skills, and the acquisition of professional competencies [7; 15; 16].

At the same time, insufficient attention has been paid to a systematic analysis of
agritourism as a tool for human capital development. In particular, further research is needed
to substantiate the potential of agritourism enterprises for organizing educational excursions,
workshops, internships, career guidance activities, and other forms of practice-based learning.
Limited attention has also been given to the interaction between educational institutions
and agritourism enterprises, the mechanisms through which professional competencies
and practical experience are developed, and the contribution of such cooperation to human
capital development [1; 15; 16]. These research gaps determined the choice of the research
topic and defined its purpose and main objectives.

Purpose of the article. The purpose of this article is to investigate the potential of
educational agritourism as a tool for human capital development in Ukraine.

To achieve this purpose, the following objectives were defined: to analyze theoretical
approaches to the development of educational agritourism and its role in human capital
development; to summarize international experience in the use of agritourism enterprises for
educational activities; to develop a conceptual model of educational agritourism; to identify
the key stakeholders involved in its implementation, the sources of financial support, and the
approaches to evaluating its effectiveness; and to substantiate the significance of educational
agritourism for human capital development, expanding the functional capacity of agritourism
enterprises, and promoting the development of rural areas.

Main research findings. Under current conditions, agritourism can no longer be
regarded solely as a form of tourism. Its potential extends far beyond recreational activities,
as it integrates agricultural production, education, culture, entrepreneurship, and interaction
with rural communities [9; 10; 13; 18]. Consequently, agritourism farms are increasingly
becoming not only places where visitors become acquainted with rural lifestyles but also
learning environments in which they acquire new knowledge, practical experience, and
professional skills.

This approach is particularly relevant for Ukraine. Amid the challenges posed by the
war, labour market transformations, and the need to restore human capital, the demand for
practice-based learning that complements traditional education is steadily increasing [4;
15; 16]. Agritourism is well positioned to meet this demand, as it creates opportunities for
direct participation in agricultural production processes and provides first-hand experience
of modern farming, local technologies, and entrepreneurial practices.

The theoretical foundation of this approach is the human capital theory, according to
which individuals' knowledge, skills, experience, and competencies constitute one of the
key resources for economic development [16]. Equally important are the contemporary
educational approaches of experiential learning and learning by doing, which emphasize
that the most effective learning outcomes are achieved when individuals not only receive
information but also participate directly in real-world activities [8].

Therefore, an agritourism farm should be regarded as an educational environment where
learning takes place in an authentic production setting. Participants can observe technological
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processes, engage in selected agricultural activities, become familiar with farm management
practices, the organization of tourism services, local traditions, and rural culture. This
learning format combines theoretical knowledge with practical experience, contributes to
the development of professional competencies, and enables participants to gain a deeper
understanding of their future profession [7; 15; 16].

International experience demonstrates that agritourism has increasingly acquired an
educational dimension in many countries. At the same time, each country has developed its
own model for integrating education with agricultural activities [6; 7; 12; 18].

In Italy, educational farms (fattorie didattiche) officially cooperate with educational
institutions. They provide educational programmes for children, university students, and
adults, introducing participants to modern agriculture, local food products, and traditional
production technologies.

In Spain, farm schools (granjas escuela) offer educational programmes conducted
directly on working farms. Participants gain practical experience in crop cultivation, animal
care, natural resource management, and the fundamentals of agricultural entrepreneurship.

In Germany, the concept of the Green Classroom (Griines Klassenzimmer) is widely
implemented. It involves conducting classes outdoors — in gardens, on farms, and in natural
environments. This approach enhances learning outcomes while fostering environmental
awareness.

In France, educational farms (fermes pédagogiques) combine agricultural production
with educational and social activities. They welcome schoolchildren, university students,
families, and other visitors, offering thematic classes, workshops, and demonstrations of
modern agricultural technologies.

Thus, international experience indicates that agritourism is gradually evolving into an
environment for practice-based learning. Despite differences in organizational approaches,
all of the models discussed share a common characteristic: they combine authentic
production settings with educational activities, thereby facilitating the acquisition of
knowledge, practical skills, and professional competencies [8; 9; 15; 18]. The synthesis of
these international approaches served as the basis for developing a conceptual model of
educational agritourism as a tool for human capital development (Fig. 1).

The proposed model illustrates the interrelationships among the key stakeholders
of educational agritourism, the educational process, the mechanisms for competency
development, and the outcomes of human capital development [1; 8; 15; 16]. At the core
of the model is the educational process, which is implemented through practical training,
workshops, educational excursions, internships, career exploration activities, and direct
participation in the activities of agritourism enterprises. Such interaction enables participants
to apply theoretical knowledge in practice, gain professional experience, and develop the
competencies required for their future professional careers [7; 9; 15; 16].

The implementation of the model results in human capital development through the
acquisition of practical skills, professional and entrepreneurial competencies, increased
learning motivation, and informed career choice. At the same time, educational agritourism
creates additional opportunities for the development of agritourism enterprises, stimulates
local economic activity, and supports the development of rural areas [1; 6; 11; 18]. To
provide a more detailed explanation of the relationships among the main components of the
proposed model and their contribution to human capital development, a summary of its key
elements is presented in Fig. 2.

As shown in Fig. 2, the central element of the model is the educational agritourism
environment, within which learning takes place through direct participation in practical
activities. The integration of production processes, practical experience, and interaction
with professionals creates favourable conditions for the development of both professional
and general competencies. The acquired knowledge, skills, and practical experience are
transformed into human capital, contributing to individual professional development,
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International and Sustainable Development Context

EU Programmes | United Nations Initiatives Sustainable Development Goals

System Inputs

Agritourism Enterprises (Farms and Eco-Farms)

Rural Homesteads (Agritourism Households)

Educational Institutions: Vocational Education
v’ Preschool Education Professional Pre-Higher
v' General Secondary Education

Education Higher Education

Public Administration and Regulatory Institutions

Territorial Communities and Local Residents

International Organizations and Development Programmes

Integrated Educational Agritourism Process

Field-Based Learning

Practice-Based Learning

Competency Development Workshops and Training Sessions

Career Guidance and Career Counselling

Nature-Based and STEM Educational Programmes

Mechanism for Transforming Educational Experience

Acquisition Development Social and Development
of Practical of Professional Professional of Entrepreneurial
Experience Competencies Adaptation Mindset

Outcomes and Impacts of Model Implementation

Human Increased Sustainable Socio-Economic
Capital Employment Rural Development of
Developmen Development Communities

Feedback and Continuous Improvement Mechanism
Acquired Experience — Updating Educational Programmes —
Improved Quality of Education

Figure 1. Model of the Functioning of Educational Agritourism
as a Tool for Human Capital Development
Source: developed by the author based on [1; 6; 7, 8; 9; 15; 16, 18]
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KEY 1. AGRITOURISM ENVIRONMENT

STAKEHOLDERS (Farms, Agritourism Enterprises,
and Territorial Communities)

Educational
Institutions

Agritourism
Enterprises

Territorial
Communities

Government

International
Organizations,
Donors, and
Partners

2. PRACTICAL ENGAGEMENT
(Field-Based Learning + Hands-On
Experience)

3. EXPERIENCE ACCUMULATION
(Observation + Practice + Interaction)

4. COMPETENCY DEVELOPMENT
v’ Hard Skills
v’ Soft Skills
v' Entrepreneurial Mindset

5. INTEGRATION INTO EDUCATION
AND THE LABOUR MARKET
(Career Guidance, Internships, and Mobility)

SUPPORTING

ELEMENTS

OUTCOMES

Financial
Resources (Grants,

Programmes, 6. EMPLOYMENT

Business) AND COMPETITIVENESS

Digital

Technologies and 7. DEVELOPMENT OF RURAL AREAS

Human Capital
Development

Economic
Growth

Platforms
Social

.. Integration
Institutional £

Support and Policy . SUSTAINABLE REGIONAL

DEVELOPMENT Environmental

Sustainability
Information

Support and
Communication

9. FEEDBACK

. . Partnership and
(Updating Programmes and Practices)

Cooperation

Figure 2. Interrelationships Among the Key Elements
of the Educational Agritourism Model

Source: developed by the author based on [1; 7; 8; 9; 15, 16; 18]

enhancing the competitiveness of future professionals, and fostering the development of
agritourism enterprises and rural areas.

The effectiveness of this model depends on the coordinated interaction of all its
stakeholders. Educational institutions, agritourism enterprises, territorial communities,
public authorities, and other stakeholders perform complementary functions by ensuring
the organization of the educational process, practical training, resource support, and
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partnership development. Such cooperation creates favourable conditions for the effective
implementation of educational agritourism [4-7; 12].

The key stakeholders of educational agritourism, their functions, forms of interaction,
and expected outcomes are summarized in Table 1.

As shown in Table 1, each stakeholder performs specific functions; however, the greatest
effectiveness of the model is achieved through their coordinated interaction. Educational
institutions are responsible for organizing the educational process and practical training,
agritourism enterprises provide opportunities for gaining practical experience in authentic
production settings, territorial communities contribute to the development of local
infrastructure, while public authorities establish the regulatory and financial framework for
the functioning of educational agritourism [4; 5; 6; 7; 12].

Agritourism enterprises play a pivotal role in this system, as they ensure the integration
of learning with practical activities. During educational excursions, internships, workshops,
tasting sessions, and activities introducing participants to crop production technologies
or animal husbandry practices, participants not only acquire new knowledge but also
gain practical experience in authentic production settings, which constitutes an essential
component of competency development [1; 6; 8; 15; 16].

At the same time, the implementation of educational programmes creates additional
opportunities for agritourism enterprises themselves. Expanding the range of services helps
attract different categories of visitors throughout the year, reduce the seasonality of operations,
diversify sources of income, and strengthen cooperation with educational institutions.
Furthermore, such programmes promote agricultural professions, foster human capital
development, and support the socio-economic development of rural areas [1; 3; 6; 11; 18].

The effective functioning of educational agritourism requires adequate financial support.
Given the multifunctional nature of this field, its financing should involve multiple funding

Table 1
Stakeholders in Educational Agritourism: Functions and Forms of Interaction
Stakeholder Functional Role Forms of Interaction Expected
Outcomes

Agritourism enterprises

Practice-based
learning platform

Workshops, internships,
production processes, eco-
and gastronomic activities

Diversified revenue
streams; reduced
seasonality

General secondary
education institutions

Initial career

Educational excursions,
STEM activities, integrated

Development of

. . tenci
T m— guidance lessons basic competencies
Higher education ggﬁizsg:)?]n:rll d Internships, work placements, | Competitive
institutions e dual education graduates

traming

Professional pre-higher

Development of

Practical training, workshops

Training of a
skilled regional

education institutions applied skills workforce
. . . Innovation
g Economic Internships, cooperation, .
Business sector artnershi oint projects and improved
P P J pro) efficiency
.. .. rksh ional Non-formal
Individual participants Learners Workshops, educationa on-forma
tours, short-term programmes | learning
.. " Development Infrastructure development, . .
Territorial communities S L Social cohesion
coordination support for local initiatives

Public authorities
and international
organizations

Regulation and
support

Programmes, grants, policies

Institutional
support

Source: developed by the author based on [4; 5; 6; 7; 8; 12; 15; 16; 18]
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sources, thereby ensuring the sustainable implementation of educational programmes and
the development of agritourism enterprises [6; 7; 12; 15; 18]. The main funding sources,
financing mechanisms, and potential areas for the use of financial resources are summarized
in Table 2.

As shown in Table 2, the financial model of educational agritourism is based on a
combination of public, private, and grant funding sources [6; 7; 12; 15; 18]. This approach not
only ensures the implementation of educational programmes but also reduces dependence on
individual funding sources, thereby enhancing the sustainability of educational programmes
[7; 15]. For agritourism enterprises, it creates opportunities to diversify their activities
through the organization of internships, workshops, career guidance activities, and training
placements, thereby expanding the range of services, attracting visitors throughout the year,
and reducing seasonality [11; 15; 18]. At the same time, educational institutions gain access
to modern facilities for practical training, participants in educational programmes have the
opportunity to acquire practical experience, and territorial communities receive additional
incentives for socio-economic development [6; 11; 18].

To evaluate the effectiveness of educational agritourism, it is insufficient to consider only
economic indicators. It is equally important to assess its impact on practice-based learning
outcomes, human capital development, and rural development. Therefore, it is advisable
to apply a system of indicators encompassing the economic, educational and competency-
based, and socio-territorial dimensions (Table 3) [8; 15; 18].

As shown in Table 3, the proposed system of indicators provides a comprehensive
framework for evaluating the effectiveness of educational agritourism across the economic,
educational and competency-based, and socio-territorial dimensions [8; 18]. This approach
makes it possible to assess not only the economic performance of agritourism enterprises
but also the quality of practice-based learning, the level of competency development among
participants, and the contribution of educational programmes to human capital development
and rural development [8; 11; 16]. The integrated application of the proposed indicators
provides an information base for monitoring the effectiveness of educational programmes,
supporting evidence-based managerial decision-making, and improving the models for
the functioning of educational agritourism as one of the directions of sustainable rural
development [11; 18].

Table 2
Funding Sources and Financing Mechanisms for Educational Agritourism
Funding Who Provides o q q
Source the Funding Funding Mechanism Examples of Implementation
. Schools, Public funding allocated to Financing practical training,
Educational . . . ;
D universities, and | educational programmes; field-based classes, and career
Institutions e e .
colleges institutional budgets guidance programmes
.. Students, Workshops, educational tours,
Individual . . . .
. parents, and Direct payment or co-financing |and practice-based training
participants
adult learners programmes
State and Government subsidies; Support for school field
. State and local . .
territorial budeets education and rural trips and the development of
communities & development programmes agritourism infrastructure
International | EU, UNDP, Grant programmes; project- EdL}catlonal and innovation
— . projects for community
organizations | FAO, etc. based funding
development
. Agricultural Partnership contributions; Joint educational programmes,
Business . - e . . .
sector and tourism corporate spgal responsibility | internships, and dual education
enterprises (CSR) initiatives programmes

Source: Developed by the author
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Table 3
Key Indicators for Evaluating the Effectiveness of Educational Agritourism
q q q Evaluation
Dimension Key Indicators Methods Expected Outcomes
— Revenue generated from educational | .. .
Financial Increased revenue,
programmes, analysis; reduced seasonalit;
Economic — Share of educational services in the YSIS, pe
financial enhanced economic
overall revenue structure; OO
. . . statements sustainability
— Diversification of revenue sources.
Educational |- Number of programme participants; | Testing, surveys, | Improved quality of
and — Level of professional and learning practice-based learning
Competency- | transferable competencies acquired; outcomes and competency
Based — Participant satisfaction. assessment development
_ Number of jobs created; Statlst%cal Enhanced community
. . N analysis, development,
Socio- — Level of community participation . . .
. : sociological increased employment,
Territorial and youth engagement; 4
. surveys, expert | strengthened social
— Partnership development. ; o
evaluation resilience

Source: Developed by the author based on [8; 11; 18]

At the same time, the practical implementation of educational agritourism requires
consideration of a number of organizational, human resource, and financial factors that
determine its effectiveness. First and foremost, agritourism enterprises should be prepared
not only to receive visitors but also to provide appropriate conditions for educational
activities. This requires qualified personnel capable of combining practical experience with
contemporary educational approaches and of working effectively with different categories
of participants [7; 15].

Adequate financial support is another essential prerequisite. For small agritourism
enterprises, establishing learning spaces, purchasing equipment, and arranging facilities
for practical training may require additional investment. Therefore, support from the state,
territorial communities, educational institutions, businesses, and international programmes
plays a crucial role [6; 12; 18].

Equally important is maintaining a balance between agricultural production, tourism,
and educational activities. Educational programmes should be organically integrated into
the operations of agritourism enterprises, complementing their core activities while creating
added value for both visitors and the enterprises themselves [5; 6; 18].

Particular attention should also be given to establishing a monitoring and evaluation
system for educational agritourism. The use of comprehensive economic, educational and
competency-based, and socio-territorial indicators will make it possible to objectively assess
the effectiveness of implemented programmes, compare different practices, and support
informed managerial decisions regarding the further development of this field [8; 11].

At the same time, contemporary approaches to organizing the educational environment
in agritourism should consider not only the transfer of professional knowledge and practical
skills but also the psychological comfort of participants in the learning process. Under
conditions of social transformations and the consequences of wartime challenges, the
creation of a safe and supportive learning environment adapted to the needs of different
categories of participants becomes increasingly important. The application of trauma-
informed approaches, including consideration of sensory factors, emotional states, and
individual needs of learners, can enhance the effectiveness of practice-based learning and
contribute to the development of both professional and socio-emotional competencies [14].

Thus, the successful development of educational agritourism depends not only on
the commitment of its stakeholders but also on effective cooperation among educational
institutions, agritourism enterprises, territorial communities, public authorities, and other
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partners. Such cooperation creates favourable conditions for human capital development,
the diversification of agritourism enterprises' activities, and the sustainable development of
rural areas [11; 18].

Conclusions and prospects for further research. The study synthesizes the main
results of the research on educational agritourism and substantiates its role in human capital
development. It has been established that the use of agritourism enterprises as practice-based
learning environments creates opportunities for the acquisition of practical experience, the
development of professional and social competencies, and career guidance for different
categories of participants, while simultaneously expanding the functional capacity of the
enterprises themselves.

The study proposes a model for the functioning of educational agritourism that reflects
the interrelationships among its key stakeholders, the educational process, the mechanisms
of competency development, and the outcomes of human capital development. The proposed
model makes it possible to combine the educational potential of agritourism enterprises with the
needs of educational institutions, participants, territorial communities, and other stakeholders.

In addition, approaches to the financial support of educational agritourism and a system
of indicators for its comprehensive evaluation have been developed. The proposed system
takes into account the economic, educational and competency-based, and socio-territorial
dimensions of its functioning. This approach makes it possible to assess not only the
economic results of agritourism activities but also their contribution to the development of
competencies, practical experience, and local communities.

The practical significance of the research findings lies in their potential application
by agritourism enterprises, educational institutions, territorial communities, and public
authorities in the development of educational programmes, the organization of practice-
based learning, the strengthening of partnerships between education and business, and the
formulation of rural development strategies.

Further research should focus on the pilot implementation of the proposed model in the
activities of agritourism enterprises in Ukraine, the development of methodological guidelines
for organizing educational programmes, the improvement of methods for evaluating their
effectiveness, and the investigation of the impact of educational agritourism on human
capital development, the professional training of different categories of participants, and the
socio-economic development of rural areas.
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